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* fying and improving racial attitudes and undersfondu'hg. Funding for an experime“ntol

' Th{ee‘ivnsfrume‘nfs.were administered pre and ‘post treatment to experimental and con-

4 :

A

. trol 'g‘roups qt both locations: 1) a personality inventory; 2) a self-concept- scale;

’

'RACIAL ATTITUDES AND THE ‘PEDAGOGY OF o f
HUMAN RELATICNS IN. AN URBAN SETTING: - S

te

’ (Absfroc‘f) _ A o L

.

Impending litigation on urban-suburban school district busing for purpeses

of consolidation and, desegregation in Louisville, Kentucky spurred interest in identi-
4

human-relations program was sought and obtuined under the Emergency School- Act

by the Louisville Urban, Education Center;  a consortium of the school district and o

(4]

o universities.

-
-

The project included the experimental treatment of a "human relations" .

.

oriented social science course at fwo high schools; a (k00%) black inner city schg)ol .

and a (99%) white, ‘upperj middle class suburban. school. Control groups for the

quasi=experimental design were "regular" socncl/s“)':lence courses at the two schools,

and, 3) a racial .and ethnic 6ffifu-de questionnaire (dependent vcricbleﬁ). ) )
Ancly:sisvof chi‘gﬁce prcécedures were applied to isqld;é those cffi;udes most "
. S - ‘. =
or least sy‘fcvepfibl;e to change when exposed to the treatment. Step-wise regression
analysis was .then cpﬁl'red to those se.lecfe,d attitudes to identify cbnfribuffng person~
ality and self—con‘cepf factors. quy.'significonf changes in otvtifpdes are identified, but
: ..

“they do not emerge in systematic fashion. It is co_hcl'uded that a general approach,

%hile §ofenfic||y effective in changing attitudes, will do so in u'n'pljgedicfcble ways .

and that even positive changes in attitudes and understandings must be differentiated

Y

'-froruz[,king or accepting perceived other race characteristics.

.
.
' v .
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The Derhogrcpn're Setting

The I.#Quisville metropolitan area is falrly typical.of many other .urban areas

i

in its racial dompositiO/-n and distribution. In 1972 the earollment in the city schoolse
. - A ' . ‘ - - . .

was: ghouf evénly. divided betwe'en black (22,933) aond whit‘e (22“,637) p:inls. Hew-

~ ever, .the totdl ;;opuld_tiqn in the city is about 23 percent black .(80,04(‘:);in 1970)
" and 77 -perceni whit.e (275,511) in 1970). This discrepancy between the prdper;

" tion black, and white in the 'total ‘aAd school populations (when compared-with o

\ S o S

earlier figures) cppeq}s to be an indicgtion of the !’w};ife flight" pﬁé‘npmenon

‘ '
s
.

where youn‘ger, WOrking whffe families with:school egfe 'chil,c.lren dbcndon the -

¢

cenfrcrl city und mlgrcfe to suburban areas: leaving behind: dnsproporhopcte numbers ¢

[

.

ther mdlcctors suggesf that the mefr0po||tcn population rednsfrlbuhon hed

_not pecked durlng fhe- decode of the 1960s-but; indeed, was mtenstfylng lnfo the

19705. In 1970 2 2 éem fhe pupllf Were in ol‘ bldck-sfudenf s’chools.

The flgure in fhe follownng year (19.7]) |umped over fhreefold to 7 B percent cnd

; conhnued to mcrecse 1nfo 1972 when fhe propo-rflorf was 8 6 percenf The
. LN

number of census fracts with fewer fﬁcn 50 percenf blccks decreosed between v

'

- 1960 and 1970 but’ the number of those with SO-TOO percenf blqck resndenfs |
* K . Sk - _ ] [

" inctedsed fgm 15 to 27 during’ tht decode. .

Al of thls is a fcm;lnqr sort. of poﬁern to. those who have exomined

urban education problems, but. it is useful to -occasionally remind ourselves of . .
- .

»

\ : .2
AY : .
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,fhese (octs of |ife. Howeverw fhe existence of common patterns (or even ‘

oy
fhe intensity” of those pcmerns) does not necesscrlly |mp|y m-common progrom-

°

_ mohc soluhons. = The pr0|ecf on which fhls reporf is bcsed cHempfed to brldge

fhe blcck—whlf"é cwl‘furcl gap in the, schools in a less fhcn drcmchc way, but - e

these ways. are worfh eixplormg hecause they are less likely to producé the sort

L~ g -

"of bccklash fhcf public aftention can produce and thereby neuﬂ'chze program | .

.

effectiveness. - ..

Project Descrlphon | S .
I !
During fhe 1973 1974 cccdemlé,, year, fhe Loulsvr‘lle Urbpn Educchon

Center (LUEC—-a "::onsorﬁum of the Louisville Board of Education, the University .

. P . ) . . Q. .0‘.‘ ) ” ‘ co.

-of Louisvflle, cnd fhe. University *of Kenfucky), with the supporf,cnd active co-
a t -

-

opercf;on of seveml divisions®of the Board of Educchon, sponsored-—-cnd evenfuclly
: . N

3 ° M o

mhnqged—-—o pr0|ecf w'T'nch mcluded a. humon relations compOnenf cnd was funded

.under the Emergency School Ald Acf (ESAA) The proposcl was ipitiated eorly

-,

,in 1973 when the Lounsvnlle school sysfem Was being momtored by the federcl

judiciary concerning racial bolonce in fhe schools and Were "under orders to .
2] : w . v °

~,

crecfe a plan of desegregation schsfocfory to the courf This, and ofher pending
litigation, spurred mferesf in idenhfymg and improving racial a#hfudes and-

undersfondin'g in the schools of the c{mmunify. It was fe_lf by _fhose proposing

the pro|ecf that such an undertaking would be worfhwhlle whatever fhe fype of ~ .
desegregcphon plan |mp|emenfed whether or not cddlhonol massive busing for

. ‘ ‘
racigl balance would be required and whefher or not consolidation with the -

o

suburban Jefferson County system would become necessary. As events turned




out, consolidation and extensive busing (effective as of the beginning” of the

1975-1976 school year ) were implémenfed: L

» This paper is based ‘on evaluation research of ‘the Human Relations .
, AR :

"

componenf (octuc“x the major compenent in size, cost and mcn'power) of a o

‘lcrger pr0|ecf however, the components were tied together only in an adminis-

) 4

trative way ard not funchonollx. The overall purpose of I’he component was .

to enhance positive aftitides toward intercultural, racial cnd ethic relations

- A%y

cnd undersfcndlngs. ‘This was to be cccfompiished through curricylum content
)

and by "humcmshc' teaching mefhods but not necesscrtly by dnrecf fecchmg

—

about attitudes and undersfcndings:, fhemselves. Or, said in another wcy, get
. »

.

ot fhe genercllzed prmcnples but don't "teach for the test.” There was, how-
ever, no _sfrong control over dlrﬁg:tlyv j:eochmg fhe attitude.” A ‘ ‘.
o v

There were two mqin reasons for not tecching a course in "human ‘rela-
; .

tions" per se: 1) to"try to" control for possible attitude bias among thase who |
would self select themselves for fhis cobrse from émong those courses available, \

and, 2) to deal wufh generalizable content ond method rofher than that whlch

@
5 -

might be associated wnfh the specnflc experlences of a human relchons course .
¢ . .

-

Reason (1) is for research comrbl and reason (2) for program effectiveness in
: \. o

the longer run. . i ‘ ' ..

An elective social science course called "Urban Sociology" was created
a ! g

and offered for credit at two high schools. One was a 100 percent blcc%;fudenf

inner city high school and the other was a 98 peréent white-student high school

- '
in an upper middle class area on the fringes of the Louisville district; for

)
[

practical purpases, o suburban school. Three graduate student interns were hired

-




~ substitute for the regular social science tequirement. .lLater inquiry indicated . -

-selection by students was based as much on scheduling convenience as much. as’

i o ‘ ‘ v
t - ‘ PR ‘ 4 ' |
fo”fec.ch the courses; one white male, one blacK-male and one blotkv-f.émcle.
;l'hes’é interns hga full course rvesponsib.ilify'wifhin the" schools, just as regulql}"f
teachers in @ régulcr course . -:fhe course itself was offéred'c':s a full \cred-i'r

- <

on interesk in the couge title. The tourse was divided into units and the

three instructors worked together in various combinations to dlternate units

between the two schools. Both experimental sections had the same exposure to

3

all instructors but in alternate weeks or units.

° v

) It -is not the pt;r‘?ose of this paper to discu§s course content or fec;hing
method '_ir.1 défcil,- but sincé‘ those are- the "freotr?énfs," to use’ traditional experi-
mental—but perhaps iny thig case incpproPrigf‘echgucge, | must try to give |
you an ideq of what differentiated this ‘course from the "cénfrol" course. There
were 15 units in‘fhé .I'c-o'urse and these topics ranged from "Sqe.|f Céncept" and

.

_"Gr;)up Tasks" fo "Blues," "Values Clossificctic;n" and "Racism." (See .
Appendix A for ;:o‘rnpléfe listing.) .Tei}cf‘m\ihg methods ranged from traditional -
short lectures (in.freciuenfl'y) to simulation gé'més, T-grouping (senéifivify training),
‘field 'trips (to Appalachia as well'as urban areas) gnd‘.»mulifi‘-rﬁédic presentations.
The o,verwhelmiﬁg thrust was in the ‘direction of personal »involvemenf and inter-

action. On a bi-weekly basis, the experimental classes from both locuations

A . o . .
would come together at a third location for a half day of activities which

included both planned and éxtempor'on‘eops activities,  Beth groups brought

music (whites, western and blacks, soul gsucll"y), sometimes. food and other

: ! . . - -, .
‘"teaching" devices! Als:o, group simulation and discussion wowlﬂ be planned.
These;included such topics as inter-racial dating and problems with telchers.

’
8 h P
. . . ,
-’ 0

Y




,Res'eorch Design and E’vcluoﬁon Téchniques 5

o

The research design could be desngnqvted qucsn-experlmentcl beccuse it

cpprocches expenmenfcl desngn in format but, Rs in most social project.situations,

-

control of threats to vclldlty are extremely dlfleP“ For instance, it was not

possuble to moke arrdngements for/fhe mferns to fqpch bofh the experimental

\

. courses gnd regula control - group courses, therefore teacher personality is not

4 -

held constant “across experimental and contrdl groups. - Included, though, were
' -

-
-

pre-tests and post-tests on control groups and experimental groups at both loca-

. - v .
tions; four basic groups, each fested twice. The experimental treatment was the

* humian rélations oriented "Urban Sociology" course serving as an elective substitute
~ for the regular senior_grade-level social studies course, American Problems. One
experimental course was offered at each school and a "regular" social studies

. v »
course in each school served as control groups. The subjects were self-selected

»

rather than rcndomly selected but no evidence has emerged that indicates a

.significantly btcsed scrqple. The course was first offered in the fall of 1973.

The course was goHen fogefher" fhts first semesfer in terms of final content
slection and instructional procedure. Evaluation instrbments were administered and -
some simply didn't work. Some sfudenf.;, fhouéhf many of the questions were naive
l'or silly. These kinds of experiences helped prepare for the second semester

offering in the spring of 1974 with completely different subjects and, it should

-

be noted, with a partially different set of evaluation instruments. All data

i

analyzed i/n'//fhis report were gathered from the secongu“se‘.mesfer courses.,

—

" Three types of data were collected from the four bcsic grolups af the
beginning and end of the semester: l) a personcllfy inventory; 2) a self concent

inventory; and, 3) a racial cnd efhmc attitude inventory. I'll brlefly describe each

N
¢

i-nstrumenf . ' 9




’ “ .
S * .

The persor"ncfity"rnventé?y is The 16 P.F. Test, Form C, of*the Insitute

for Personality and Ability Testing, The 105 questions produce 16 personality -

-~ factors su¢ch as confident or i;'nsecure,‘*st'dble or tense, dependent or selfsufficient,
. - - ' L)

dull or bright, submisgive or domincnt, etc. In terms of evaluating fhe project,

v . * s

it was fhoughf that it would be useful to ottempt to determine the personclrfy

chcracterlshcs most |1ke|y to be influenced by the treatment since ‘it is well

known thot. student personalities react differentially to different teoching per=-

% sonalities even in conventional settings.

The self-concept measure used was the Tennessee Self Concept Scale
: : ' '

o~

which is ]00 queshons fccfored into nine (9) self concepf traits plus a total

\score. . Exomples of these traits are Physical Self Social Self Identity, etc.

. ’

Whether or not self-concept, as measured here, would produce different attitude
P reaction patterns than that which -could be identified with personality traits was

something that we wanted to test but oAnly had guesses about. We are still
guéssing.

‘The attitude questionnaire involves 103' ‘ques;ions and is not fagctored.
Thg questions ranged from quite specific attitudes <~:bout‘ tecchers; for instcnc‘e_, to
much broader questions about racism in America and blacks c’n'd,whifes in
general. In effecAt, these questions were h.'.gg_t‘ed_‘as»-déﬁéﬁéént‘ (criteria) variables.
Let me immediately respond to one possible ‘question here and that is, "doesn't
it make as much sense to treat self concept or personality as dependent variables?"
)

in attitude outcomes.

in the general case, but this is an evaluation project and we are interested

Pt
(o




a

System (SAS) procedures (a set of packaged computer assisted statistical programs)

X - : » ' - e
. } : . 7 -
Now a few comments on the statistical treatment. There were two stages

of statistical anal}sis by well-known procedures that need only brief mention here.

First, a determination of relative change in attitude between the experimental and |,

% v . .. .
control groups was needed. Relative rather than absolute change is important

because even when subiects are grouped by carefully matching® genefal character~ .
i ped by, y 9'g ‘ -

LY )

-

istics, it is not likely that thef will be so closely matched on specific preferences
or attitudes. |f two groups end up, after one group having had a f;‘_edfrﬁ-e'rif, with
similar measured attitude levels and if they had begun with quite different attitude

Ilevéls, then significant relative change may have occurred. Statisticak Analysis

-
+

‘were chosen for data manipulation. The first stage analysis included a Means . /.

rd

procedure fo. produce'descripfive statistics for all analytic division including
grﬁyps (experimental and control), schools (black and white), and bx test (pre‘
and post). The subiecr\ response means for each of these cells _(plﬁs others) were
obfcine‘d for each of the 103 depéndent vurigb‘IeS '(raci.al-ethnic attitude que‘sfior?s).
These univariate mecms‘ statistics were then used for A;unalysis‘of Variance (ANOVA) .

procedures of which the output included F-statistics. Those.dependenf variables

(attitudes) exhibiting most relative' change (between experimental and control

. . L
- groups from pre test to post test)where F < .10 and lgast relative change, F > .90,

were selected for further cma‘lvysis. The F statistic was for over‘a”‘\change, that

is, it includes both racial groups rather than one or the other. The interest

_ here is in overall attitude change although later wé will want to breakdown -

categories to determine who is most likely to change on which kinds of attitudes.

Admittedly, this ignores isolated sub-group change  however dramatic it might be.

-




“The number of dependent variables, at this stage was reduced from 103 to 22 of
which 13 “v:/erey,F,gh.I.O and 9 were F > .90. The middle, or ‘excluded, group
. . s . . 4 ) .
of depender)t variables has nof beenf analyzed here to determine if there might

L

7 jbe in?eresfmg potterns of, cancellmg-ouf influences that may have deflected fhem
/ \

'from .extreme probability levels, -

.~ At, this stage, ANOVA provided the essential information needed for

* Interpretation of data and speculative onalysi_s; for program‘evoluafion. (Paren-

tHetically, I'll mention that Factor {nalysis and Cononical Analysis also were

'] *

considered but I'm not convinced that such powerful procedures and necessarily
‘ T . o,
complex interpretation would produce a comprehendable program evaluation in this
o - )

carse.)'.'Howéver, it was thought desirable to examine two possible spurces of
expfcmc;tion for observed vari.ance other than the experimental treatment itself,
The ma|or r&ason to persue such |eads is because in I’hISr pr0|ecf, as in most
social achon programs, fhere are many posstble sources of mfluence fhaf can be
nelfher experumenfclly confrolled nor sfohshcally fesfed I've already alluded
to some areas of volldatlon,fhreaf. It was decnded to examine self—concepf
factors and personality %achrs os possible sources of influence on (either inde~
p endent of ot in interaction w.ifh) the treatment. The groups. were ra'cially and ‘
gﬁographicc”y separated. Also, selection®procedures were controlled (fé) fhe

’

unmeasured extent that they were controlled) passively rather than actively.

By that | mean that a soft-sell was. used for recruitment so that special interests

- - -

would not so likely. be affrccfed, rather than actively selec®Wa random sample.
S P

‘The situation didn't allow far that sorf of selection.’ Self concept and personality

could be facfors in all of fhese 'influences and if a lurge proportion of variance 1




,,,,,

l

.

wos to be found attributed to personcllty or self concepf

3

fheh experimenfcl

nly Jhe-resid_ucl vorjcnce%r ' ‘ : L ST

\

I3
-

"The procedure used for fhls second stage of statistical. cnolysrs was step=

: wise regresston. This procedune helps dei‘ermme "Wthh vorlable of acollection

of mdependenf vcrlcbles shadld most likely be mcluded in a regresston model.

The technique .can be Useful, for data screenmg—for promohng insight iNto the . -
.re-lgtiVe strerigths of the r;elotil'onships between proposed in:iepenc;ent vdrigb;es 'd& :
_a dependent variable.” Both R2. sfofistiics.cn_d F _sroriefics are produc;ed. |

" Four ofher points needmenﬁo_ning. -1 Sornple size‘is mod-est Wi‘fh about
20 for.ecch of'2 control groups and for edfzh ef two exPerimenrci groups for c\

-

total 6f'cbouf 80 responses‘-on:'mo'st (oVercl,l) c'dmpu.fétions.- 2) Onlyvfhose

v . Y

' tckmg bofh the pre cnd posf test cre mcluded but oﬁrmon by droppmg ouf or

f
non—feshng is slight. - Spec:cl effort was made to recch as many sub|ecfs as

_Ypossuble fhrough follow up if cbsence occured on dcfc gethermg dcrys« 3) Ela--

'If'borafe procedures to protect conflaenhollf){ Were fOHOWed

s fhct pre and pOSf tests could be mofched for eoch sub|ecf

Thls wcs necessory

4) Pre-fesf :

1"_scores in Personolnfy and Self Concepf factors were used -for compufchon. Post™

tests were obtoined to test for stability over - time but that is not ref_lected‘ in

[
.-

these ‘data, .

: o Fmdmgs cnd Inferprefohon ;

In this section | am not gomg to make a defolled report of sfchshcclly Al




10
;rc‘aqut‘ed"findinés_." That would be bof.h.cun.Ib'ers'orﬁe ch# ‘confusing. Firsf,bl
wish to comment on the .regr'essiorj cnc'zl-)llsisbr

The regression équdfions_ for ‘Personality Factors generally accounted. for,
'm<.>re:: vci’idvnyc;.’e than did fht; r‘tegressior‘1 équc/fi‘onsfdr"» Self—Concept."f (Vcriobl'es
were inC’iQded' if they weré c;‘fhe .10 |e_§e| of sifgnificcnce.) This may be* .
. c.s‘ much a commenf"on }he cbhsffucﬁon of thq fwb ‘mecsu;esi used as on Person-

ality c.r.md ‘Self-Con(;epf per _se‘; (In’rerqcﬁon'effeci's..'befween PF and SC we(lre.
" noxf fé’sfed) R2 ccvcounted_ ;or from none fo"':w_e['l :oyer_',90 of th‘e.voi’idnge (pre

,"fo‘ p_osf‘ test) for one or fhe ofhé'rs of ljhe th;r lcnzjonfro_l or experimenta) groups.
~on spec.ific mécsuféd ci”ri:fudés-.. H't;_wever, fhere‘were‘no consistent patterns of

. h?gh or v-llow variance pr‘obcbiliﬁ_es for ..eithel.'. black. or »wh.ife'subiecfs\or' for the -
“control or experimental groués. Ndrr‘dic? s;pécific fccfpfs in the équcflio_n_s occur
in more or |:e_ss frequent fashion. R'dfher',“ many PF ;:.nd-.SC factors emerged .os
imﬁo.rfcnt ‘on',{’vdfffere_nf. ofﬁh‘Jde" questions. bn high R2's, usucliy 5 to 7' person-
clifyA fcch(stould be inéiuded_in the equation. We are fcced' here with a
troub.lesc;me problem »of inf)erpre’r‘of-ion. 'Ho‘w dc.>'we .know y;he'fher or not these
PF énd SC .?ccfors tested érebrecnlly cccoﬁnﬁng for attitude change if R2 islhigh?
“In fact weidor.;".fA. All we can say is that areas are idep’rifiéd that deserve
-further ;explor;:’ri.on. To inferpref»bt;yond that would bg falling into ,fhe same trap
c.;, di.d \Co'lemcr;, et al, in the EE'QR-‘ (which, as you will recd", relied Fmecvily

directly into policy -

"

on regression procedures) whqen they interpreted the findings
recommendations, apparently cssﬁming that the equations represent reality. |

[4 . N . ) .
will, therefore, concentrate my remaining remarks on the ANOVA results. The
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approcr:c'h is to info_rmally use deviqn‘it case ana-lys—i‘s‘fo' ”Id-‘e\‘nﬁfy qualifut?yt; cafe'l—
gories from the qu&ntifofive data g )

Those affitu-de‘questiqr)‘s hayi‘ng Iéw_ ieve'ls' of - probability of F (>.90)
indicate ag'ree-menf b:efWee,n.- b'l;bcks and w,hifes\,"pfe ah;i post, e%peiri’mq,nfalv and’
-control . ‘This_ holds true for :8 of the n"me aﬁ»ifudé ‘quésfiéns with F>.90'. Sée
Appendix B for l'isf of questions and Appendix C for the questions fh‘err;se‘l\'/es,)
Thé 8.'afﬁfudé'quesﬁons are quite gen,éral; #él Non-whifes-‘hav_t‘é‘gpod reason
to be anér’y; #49 Wb_"ifes have good reason fo'disfru‘sf nonwhites; ;atc. .-The one
question where blacks and whités changéd opinions in different direcﬁons‘ (each
.grbup ‘céncélling out the other g’rdups efforts in the oYerall calculations) was
#37 “Most non-whifes tend to..bev loud and .boisfe'rous.'" | éd‘fh cognfroll“groups- and
fhg black exp_erimenfaf ;g‘rodﬁi-"d'i;sagreed with fhe stafémel;if mg.re_"ever time,

However, the white experimental group tended' to’ agree with the statement oveér

fimf.~ One speculdfion Yﬁ{ld ,beﬁf}hcf the joint. bi-weekly activities contributed to

the direction of this attituc egfz:hqnge._ If so, it might be important in human
relations approdches to emphasize folercmcavflor observed behavior differences

‘rather than to try to attain an acceptance of the behavior itself. There is, | -
think, an important difference. A generalized tolerance would probably be

.

more. transferable than acceptance of a specific behavior. In this case, though,

s

we don't know if the attitude had strong (or any) negative connotations.

Another question (#31) "Non-whites tend to segrt;gafe ‘themselves." had

a high probability of F ( .028). Again, this may bé based on course experience,

One interesting ‘nsp'ecf of this question was that the relative change occured

<,
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primarily by black students cgreeina“ more over time.
An unresolved general question begins to emerge here it seems to me.
"How much' interaction is necessary to produce desirablé results—and is there a

sfep;func'fion involved where amount of interaction begins 4o produce attitude

backlash?"  This is a bit different from previously investigated quesfions about

proportional number of blacks in a finite school population producing, for example,
: ‘ ’ ¢

resegregated peer groupings. The difference is one of quality (fyﬁé) of 'experiencé ,

-

V.s. quantity (in both numbers and time) of :experiAence, .
,Of the 13 cﬁih.;des with probability of F<.10 the black and white experi-

mental grou‘ps both qgrééd less ovér fime with the sfctemenf.s, on 8 (s 13, 20,

26, 29, 30, .‘56, 93, 98) of the ifems, bofh’groups:c‘greeg moré o_(ref time 9_nf2

(*'s 48, 90)'of_ the items and went, in o pposite directions on three '(#is\lo,‘3‘1, 35)

of‘.the ofﬁvfude;. (In this Icffer‘s,_ifuction, the o;/erclll change WGS\ still enoUgh to

be highly significant.) No ﬁfrong pattern is indicated by fheéé‘response sefs; .

An excrﬁPle should serve fo uﬁ&gr‘score that ppinf. Three of the statements had to ’

do with jobs. .Bt;’fh~ groups had higher ‘post test agreement that (¥90)" Non-whites

are less eager than whites to be promoted to positions of respdmsibflify." But,
there was more mutual posf--test disagreement with, (”éO)."An Uhfcirly I'Icrge
number §f Non-whifeé are assigned to non-fecimpiqol jobs." And ‘whites (post .
test) agréed mo're and blacks (post test) less that (’;35) "Most Npri-whife‘s still
need close supervision.c‘m technical jobs." .

Lét me summcriz.e some«ofherl noﬁ—findings. There seemed to be'no racial

. difference nor overall difference between change and no change in attitudes that

were more abstract,or philosophical vs. those more concrete or e:xpﬂ'ienficl;

-
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#é identified differences on the basis of material vs. ethjcal itefs and when

4

f‘wked a;' in the b;ZISis of‘universqlisfic ’vs. parficulc;risfic oriented ?fig_;r;éheitﬁe; .
:"g;fv‘jhi'fé‘-black?nbr overall cha:ng‘e-.no change ﬁaﬁerns en';'grged. But ;erq qren".
?ﬁ%:ny ways to cut the cake cmd xgither qualitative ;:ategories lwill,be c:‘ppl-vié;é{%«fo
fh‘e data , bbofhv' speculatively and statistically. | suspect, 'howévér, that fhé‘.\;,",
most productive gpproach to such evaluation is to look at qtﬁfudes one c;f a \\\ K

3

time, examine them situationally, and be in a position to-follow-up on an ° .

item=-by~item basis.

.' 1’*?.

Concluding Rem;:rks

‘Most teacher and researchers using or studying the human relations approaches,

; w.ifh whom I'v; talked, agree ;haf specific or ge-nercﬂ qUanfifiabla‘regdlfs éfe rare
\. or transitory. But this 'shoul-d not be an 'e)lccuse not' to persue such .'p.n:ograms, or

% 'méfhods. The confusion of some over busing as a deseéregaﬂon device, for instance,
‘i‘:ddes hpf imply that busing should or shoula. not be used frorﬁ o pedagoéiccl per=

Yspécfivé. All such programs are political and not pedagogical in their essential |
. " nature although fthey may have pedagogical implications. It just seems difficult

¢
i ‘

. for professionalés using the so-called human potential approaches to fathom- that

. - Ton . .
idea just as it is difficult for teachers using.traditional approaches to fathom their

A

activity as political in the broader sense of that term. Many "outcomes- of usual

teaching opproaches are also rather elusive but few -suggest that teaching be

\ . -

abafdoned. (Changed, perhaps, but not abandoned.) | will close by saying

that my association with the project was as a part-time consultant ‘for development

.
»
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and evaluation® and not as a human relations source, person per se. In fact, that

is not my pegonal preference in cpprocéh or sfgl'e. | have no vested interest

,in such approaches. Nevertheless, it is an approach (or conglomerate of ap-

r

proaches) that, | am convinced, should be strengthened and more often used if
» .

.

for no other reason thah it probably does no.worse than traditional teaching and

content and does provide some diversity of experience.
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 APPENDIX A :
Expe'rimenfal Human Relations Course Units n
5. . ‘
i . Communication’ o ) 5 days
2 Self Cf)nce[;f and Positive’ Thinking s 5. days
3 Defense Mlec’hanisms ‘ K | 5 days
: . 4 ﬁ'\af's Life A . | S days
. 5 - Group Tosks o - _- E “ a 5 days
6" Va.lye~:C|arfPicafic;n o N - . 5 days
7 M_inb'rifies ' | ) '|0 days’
K - 8 | Brother's Keepér - | - 5 days
9 Native Americans s “ . 10 days
10 Folk ‘Musfc o R ,‘ - o '_ .5 days
o 1 gczarr;muniﬁ‘és ’ . T ‘5‘day_s‘_
| ) 12 “.F;o‘vérfy | L o -5 Adoys‘
13 Blues 5 days
" .14 Prop;gcnc;a : ot N - 3.d'ays
', 15 Racism . . 12 days
| , .
7
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APPENDIX B
ANOVA Probability of F>.90 S  Attitude Question
- 933 v : 4
936 | 37
1.000 | - 4
© 1,000 - ' . 46
1.000 | 49
| .979 . 71
s 913 : 81
1.000 - 88
'y | ) ® .
&+ ANOVA Probability of F<.10 Attitude Question
034 o T
- 052 ¢ 13
054 - 20
090 - - 26
.061 ‘ . 297 /
. 0065 N . R ‘ ' . 30 .
: .028 ‘ o 31
: .023 ' i . . ' ' R 35 .
.093 o g : | |
.088 , ! o~ 86 T
.047 L Y A
.027 " ‘ 93
058 PR 98
]
. R
. A .L.
\
2
%




APPENDIX C IR

- Student Nu,mbér

° ]
? L

How do you feel about. eac ' of the following statements? Mark the IeHer in the spaca
provnded on fhe Ieff, accor mg to the scale below:

,71TTITUDE QUESTIONNAIRE

_A Disagree Sfrongly

B. = Disagree
. € = Neither Agree Nor Disagree .
- D = Agree : o
il . E = Agree Strongly .
F = Don't Know
1. - In fhe United States, any man can gef aﬂééd if he really wants to.
- 2. If'a man doesn't ||ke the way fhmgs are done m Amenca he should .
o Ieave.
o 3.  America |s f:rmly commmed to the prlnclple of equcl opporfumfy.
4, Non-whafes should treat, whites better than they do.
. 5. Whites have good reason to be angry. . _
ﬂ‘ .\‘ v ) . ‘
é.  Skin color is not important in America today.
. 7. The problem of racial prejudice has been greatly exaggerafed by
—_—

a very few vocal mlllfanfs.

- 8. Minorities should nat try to use the Department of Healfh Educchon
and Welfare to solve any of fhelr problems.

t

9. Every instance of possible dlscr_imln-ahon should b‘e.Achallenge'd.
10.  There should be no dissent in the American v)ay of life.

11. . There is a good chance that readmg about other efhmc groups.
can reduce racial problems. ‘

s -

12.  Black teachers treat everyone alike.

—— . . . ¥ ) 3

13. Racism is common in America feda'y. : : y

14, Whifes are punished less Severely than non-whites for the same
J offenses. ) : .

-

21




Full infegrafio'n would be a gaod thing, *

Ummporfanf racial problems should be. xgnored
problems - should be attacked.
o )

There is no racial discrimination in the judicial system in America. -

-

,Trying to achieve integration is fnore troubl_e than it's wbrfh,
. N
Every man should have a voice in his own governmenf no maffe\'

how pOOrly educated he is. : \ R

Too much attention is being given to the blcck minority and not
enough to other munonhes. . s

. ! .
Closer association between the races will improve relations.
- . s .

Non-whites have good reason to distrust Whifes.~

If | don't achvely try fo solve the rccnal probl nf, then I'm mioking
it- worse, .

an-whlfes get more than their share of dirty detalls.

White feachers treat everyone alike. " -
Ny . \\\
The U.S. is obhgated to help minorities because of pdst.. dlscrlmmahon.
, . \
Nﬁn-wbnfes usually use a foretgn language or special. woras in
order to -hide things from ofhers.

Th,\e school really doesn't care what people like-me think.

-
o

An unfairly {arge number of non-whites are assngned to non=
fechmcal jobs,. .o w

o

No'n-whifes tend to segregate themselves.

Many ho% have become too sensi'ﬁve. ’

Success and prestige are less important to non-whrfss than they
are fo whites. : "

| Most. non-whufes would like. to be included ih whxfe groups.

- ay

Most non-whnfes still need close supervision on techmcal |obs. -
. (.




[} - -" 3 ‘ - .., ‘
R 36.  Whites do not show proper fespect for non-whites with higher rank.
.. , 37. Most non-whites tend to be loud andhboisterous.
38. ° Whites dnd non-whites. really think and feel the same v;/ay; |
39. VThe best way to 'solve racial problems in Amenca is to have
~ ‘ stronger dlsmplme (Icw and order). o
... 40. One way of reducing racial tension would be to assnmndi‘viduals .
. to sessions made up of interracial groups. '
41, Non-whifes have good reason to be angry. {
~
42,  Most non-whites would like tgxd’afe whﬂe women.
_ 43,  There should be more open discussion befween the races about
racial problems. "
. | : .
44,  Whites do not usually hav‘e to be as good as non-whites to be
promoted on the job. N
45.  Most Police Officers are fair in JSQIpllne and punishment.
“ 46,  Planning on college wads one of the bekter decisions | have made.
47.  Many non-whites haye begun to act as if hey are superior to whites.
48.  Most teachers try to be helpful with personal®matters.
49. Whites have good reason 16 distrust non=-whites. ™
50. Non-whltes frequently cry "prejudice" rather than accepf blame
. for personal faults, : -
51,  Whites should treat non-whites better than they do.
52.  All non-whites feel some prejudice towards YV'hifes.
53,  Allowing blacks to wear Afro haircuts amounts to preferential treatment .
54, - Allowing whites to wear hippy hair styles amounts to preferenfial:."
! _ treatment . "S v
55.  In recruiting minorities forr college, their educational discdvanfage§
should be dllowed for,
o, /ff““'“““"""gé: Mosf whites don't care about the problems of minorities.
".o'//’// ‘ sl .
'//r" 4 ’ . ~
. \)‘ . * . - : ey
ERIC oz




57.

4

59,

60.

- 61,

62,

X
64.
65.
66.

67.

68.
69,
70.

71,

72.
73.
74.

75,

76.

Non-whites don't take advantage of the educahoncl opporrumhes/“
that are avcnlcble to them,

Non=-whites should stay with their own groups. o R
Most whites deliberately discriminate against minorities,

It's not good for the minerity people to dress or bé{vcve differently
from the majority. K

It's no use trying to get anywhere in f/Le establishment. Whether or
not you are piomoted in your career depends on who you know.,
4 . .

Most non-whites would be free of racism if whites were free of B

racisme X

Non-whites don't feel they have to follow the rules as much as whjtes.
Non-whites do not show proper respect for whites with higher positions
Most whites would like to’date néh-white women.

Tension between blacks and whites is a serious problem in America today.

Whites should try to understand what it feels like to be a member
of a non-white group. .

Most school administrators try to be helpful with personal matters.
Integration should be left strictly to personal preference.

: ¥
Non-whites should be more united in order to improve things.

The tradition of being an elite group has_been undercut because the
universities have taken in too many of the wrong people.

Non-whites are trying to get ahead too fast.
It's up to non-whites to take the, lead in associating with whites,
e

\f is to every white's advantage to keep non-whites down.

At would be better for minorities to emphasize what all Americans -
have in common rather than to emphasize their differences.

The schools provide gaod career opportunity for members of minority
‘groups.




Because of all ‘the tensions that have occurred, it looks like
schools should have been desegregated more slowly.

The school should recognize that it is ngt.always fair to apply test
standards to mjnority groups that have been developed for whites. .

]

No man shguld push himself where he is not wanted.

There should be\mcmy teachers who come from minority groups
“in the schools. : =

Non=-whites are taking advontgge of current social and pollhcal‘"
“unrest fo gain advantages for themselves. :

In my opinion moest whites would prefer to see non-whites better
‘off than they are.

Too many people in the establishment éae out for themselves.

In spite of what they show on the surface, most whites gre pretty
much the same in their aftitudes towards non-whites.

t

Schools should be more responéive‘ to the needs of minority group members.

Reverse discrimination against whites; is just as bad as discrimination

against non-whites,

L
‘o

Most non-whites are just as dependable as whites.

The problems for blacks are worse in American than ofher minority
groups, such as Puerta Ricans and American Indians,

*

If the race problem can be solved anywhere, it can be solved in
the schools. :

»

Non=whites are less eager than whites to be promoted to positions
of responslbnlnty.

If thmgs continue the way they are going the blacks will get more
than thelr fair share. - .

o
IMs up to whites to tqke the lead in associating with rwn-whites. .
Whites have more reason fo- fear blacks than blacks have to fear
whites, N . : .

Members of minorlty groups K_ve a harder time in scHool th@m the
. others.




96,

97.

98.

99. -

100,

101,

102.

103,

Whites dislike blocks-more than blacks disl‘ike- Whifesi

lnfegrofmn in the schools doesn t seem .fo help in reducmg racial

fensnons. 4" N . — ' "
i . AN " .

3

Non-whites, \o_iher minorities and whites all -have equal IQ's.’

In the long run, dohng befween blacks and whites does more harm

' ‘fhon good . .
N . s
. v . ' . R B
Private clubs should have a right to exclude whoever fhey want to,
Calling attenfion to racial problems only makes things worse.

.8
. 1 :
Most people. prefet not fo deal openly.w_ifh rociol problems. « "

Duscrtmmahon and préu‘UChce are personal moffers—fhey are’ none
of the business of fhe,xschool , : s,

i~

!

People can be frcnned to' be less prejudiced




